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Grammar  

• Accurate grammar use is important for academic 
success. 

 

• How do we get there? 

 

• Knowledge versus ability 

 

        Knowing is not enough; we must apply.  
        Being willing is not enough; we must do. 

                                        Leonardo DaVinci 

 

 



12 Principles for Grammar Instruction 

 1. Identify the grammar resources learners need 

 2. Teach an awareness of the nature of texts 

 3. Develop awareness of differences between speaking & writing 

 4. Use corpora to explore texts 

 5. Use a variety of teaching approaches 

 6. Provide opportunities for guided noticing  

 7. Provide opportunities for meaningful communicative practice.  

 8. Provide opportunities for students to produce stretched output. 

 9. Make links between grammar and vocabulary 

10. Use student errors to inform instruction  

11. Integrate grammar with the four skills  

12. Use internet and technology resources 



1. Identify the grammar resources students need 

• Look at what students will be doing and identify what is 

needed 

 

• Not a list of grammar points for sentence level practice! 

 

• An example of identifying grammar demands of different 

texts 

 

• Think about two types of texts 1: an informational essay &  

    2: a conversation with friends  



Text-type Purpose Structure Major language features 

Written: 

Informational 

Report 

To give 

factual 

information  

Statements of facts 

Descriptions & 

Explanations 

Informational focus 

Presenting facts – present 

tense  

Packaging information – 

clausal embedding; noun-

noun sequences 

Focusing on processes vs. 

people – Passive voice  

Necessary vocabulary 

Spoken: 

Conversation 

between 

friends  

To share 

personal 

information 

and 

experiences  

Interaction 

Shared time and 

space 

Interpersonal focus 

Sharing information –

personal pronouns; present 

tense; progressive aspect; 

questions & responses  

Past markers (last week 

etc.) 

Necessary vocabulary 



2. Teach an awareness of the nature of texts 

Have students compare written and spoken texts on the same 
topic (e.g. a news event) to compare how they are organized 
and how the grammar of the texts differs. 
 

Have students listen to interactions such as requests made in 
different contexts (e.g. among friends vs. with a teacher) and 
see how features such as modals and pronouns work together 
to create politeness. 
   

In more advanced academic contexts, give students examples 
of research articles and have them analyze how the text is put 
together within the different sections (e.g., methods, results) 
and to use the information to inform their writing. Students 
focus on questions such as: How does a text begin?; Where is 
the main idea introduced?; What verbs are typical of certain 
sections? 

 



Academic Research Articles 



3. Develop awareness of differences between  

    speaking & writing 

• Use the first activity from the previous slide and focus on 

clausal and phrasal features:  

     Students compare written and spoken texts on the  

     same topic (e.g. a news event) to compare how they    

     are organized and how the grammar of the texts differs. 

 

• Take a conversation and turn it into a written text (maybe a 

blog) and then look at the two texts and talk about the 

changes that were made. 

 

 



• A: Hi. 

• B: Are you, uh, doing some shopping? 

• A: Yeah, just a few things really, you know. 

• B: Yeah. 

• A: Yeah … actually, I’ve been looking for a present, for Hiroko, but  
     it’s difficult to ... you know ... 

• B: Yeah, um, what kind of thing? 

• A: Oh, something like, um, a present … something like, it’s her  
     birthday tomorrow actually. [laughs] 

• B: Tomorrow? 

• A: Yeah, tomorrow. So I’ve looked in Hamaya, at the make-up and 
     stuff, but it’s not very exciting. 

• B: Tomorrow? Hum, how about Amu Plaza ... they’ve got Tower Records  
     and some kind of new shops. 

• A: Yeah. OK, great, Tower Records might be good. I might give that a go.  
     I’ve got to go over there anyway. So, anyway, good to see you, and  
    thanks for the tip. 

• B: That’s fine. Say happy birthday to Hiroko from me. 

• A: OK, I will. Bye. 

• B: Yeah, bye. 

 



4. Use corpora to explore texts 

• MICASE – Michigan Corpus of Academic Spoken English  

Online, free 52 transcripts 1.8 million words. Includes lectures, study 
groups, service encounters, and office hours. 
 

• MICUSP – Michigan Corpus of Upper Level Student Papers  

Online, free 829 papers representing 16 different disciplines with a 
grade of A or better. 
 

• COCA – Corpus of Contemporary American English 
An online, searchable 450 million words. Includes news, spoken, and 
academic texts. From 1990 to 2012. This site allows the user to also 
search by part of speech (POS). 
 

• Word and Phrase – COCA  Academic texts 
This site allows users to enter texts and look at the Academic 
Vocabulary (also by discipline). 

 



                                                                 

                                                                   

  



 

•MICUSP   
Michigan Corpus of Upper level Student 

Papers 

 

Look at types of writing within disciplines 

Look at parts of writing and/or word use 







A look at Word and Phrase 
www.wordandphrase.info 

 

 















 



 

 

 

 

          Using COCA for an awareness raising task 



 



Matching activity 

put up with    discover 

look into    conduct 

carry out     tolerate 

find out    investigate 
  





 

 

                  look into vs. investigate  



 



 



5. Use a variety of teaching approaches 

Acknowledge that learners have different learning styles.  
 

Some students like explanations and are uncomfortable 

when they do not have a clear understanding of something. 

(deductive) 
 

Others are more tolerant of ambiguity and do not feel the 

need for detailed explanations. (inductive) 
 

Grammar needs multiple exposures and practice. This 

repeated exposure needs to be engaging and meaningful. 

Language practiced within its context of use vs. forced into 

an artificial context for the sake of practice 



Fun with Charts 

• Become an expert 

 

• Grammar scavenger 

 



Become an expert 

• Make a copy of the grammar chart you are teaching 

or reviewing.  
 

• Cut the chart into sections (e.g., the ‘rules’ and the 

examples).  
 

• As students come into class hand them a piece of the 

chart.  
 

• When class begins have students find their chart 

partner. 
  

• They are now the experts on that portion of the chart.  



Plural Nouns  



Grammar Scavenger 

• Instead of going through examples from a chart, 

give students the ‘rule side’ of the chart. 
 

• Students look for examples in their readings, 

textbooks, or in their writing.  
 

• This helps to reinforce the idea that grammar is 

not an isolated skill, but that it is central to 

language use. 



6. Provide opportunities for guided noticing 

• Noticing precedes learning 
 

• Typical noticing = font enhancement 
 

• Guided noticing = doing something with the 

enhanced text 
 

• Guided noticing can take place inside or outside the 

classroom 

 





Guided noticing questions 



Noticing outside the classroom 

Students are asked to observe and notice target forms in the 

‘real world’, and document the use of particular grammatical 

features they are studying. 

heard it read it said it wrote it 

Agentless passive x xx xx 

Passive with agent   x 

get passive xx x 



7. Opportunities for meaningful communicative 

practice 

Three types of practice: mechanical, meaningful, and 

communicative. 

 Mechanical practice: controlled practice activity students can 

often do these without understanding the language; the primary 

focus is on form. (Repetition drills and substitution drills) 

Meaningful practice: language control is still provided but 

students need to make meaningful choices to carry out the task. 

focus on both form and meaning. (A model letter with particular 

grammatical features highlighted & students write a letter)  

Communicative practice: language within a real communicative 

context - real information is exchanged, and the language is not 

totally predictable. (Students write letters to future students with 

tips for success based on their recent class experiences)  



8. Provide opportunities for stretched output 

 

Stretched output are tasks that require the learner to use new 

and more complex grammar and require the use of certain 

target-language forms  

 

These are tasks that “stretch” the learner’s language 

knowledge, requiring a “restructuring” of that knowledge. 



9. Make links to vocabulary and grammar 

• Intimate links between vocabulary and grammar  

 

• Teach chunks of language  

 

• Teach prepositions that go together with adjectives or verbs! 

 



Vocabulary & Grammar: Adjectives with prepositions 



   Vocabulary & Grammar: More pesky prepositions  

a) Fill in the blanks with either in or of.  Check your answers with a 
classmate.   

  1. Failure to do so may result ___ an "F" for your final grade.      

  2. Five unexcused absences will result ___  a failure in this class.  
  3. You should become better writers as a result ___  this course.  

  4. The result ___  this exercise will be a carefully organized essay. 

  5. Excessive absences may result ___  a failing grade.  

  

b) Look at the sentences and answer the two questions below: 

  1. What part of speech (noun or verb) is result when used with in?     
      ______________ 
  

  2. What part of speech (noun or verb) is result when used with of?   
      _____________ 

  

Then give students some short texts based on extracts from students’ 
writing which contained correct and incorrect uses of result in/of examples 
and ask students to work in pairs and correct the texts.  

 



10. Use student errors to inform instruction 

• Use student errors as a source of instruction 

 

• Have students actively engaged in error correction 



Detectives inside the classroom 

• Have a chunk of language on the board 

Yesterday I could finished all my homework. 

Tom is study. 

 

• Students come in and ‘find and fix’ the error.  
 

 



Detectives outside the classroom 

• Students bring in the criminal. 

• Tip’s 

• The door is broke. 
 

• Add the ‘criminal’ to the Caught Wall.  
 

 



11.  Integrate grammar with the four skills 

• Grammar is not an end in itself but a means to an end.  

 

• It is essential that grammar is taught and practiced across 

all skills and in a manner that moves from part to whole or 

from sentences to entire texts. 

 

• (Reading and writing) Students can identify features that 

are used to signal opinions in persuasive texts, or which 

grammatical resources are used to contrast ideas.  

 



Grammar, Listening and Speaking 

• Use a list of forms and have students mark the forms that 

occurred in the text 

 

• Guess the context: Students are required to use key 

language from the texts (especially  modals!!) to say 

where the conversation took place or who was interacting. 

 

• Student role play texts making requests and figuring out 

the relationships. (especially  good for modal practice!!) 

 

 



12. Use internet & technology resources 

Use technology to … 

 

• provide a ‘real’ audience for student writing or 

speaking tasks 

 

• provide additional practice.  

 

• encourage learner autonomy 



Wrapping up 
• Central to the acquisition and effective use of grammar is 

a realization of how grammatical choices work together to 
create texts that reflect contexts of use and that 
accomplish different functions. 
 

• Grammar instruction should develop learners’ awareness 
of the nature of texts and the functions of grammar within 
them, and expand the grammatical resources learners 
make use of when they engage in the speaking and 
writing tasks.  
 

• The 12 principles and ideas suggest ways of teaching 
grammar to move beyond discrete item sentence-level 
grammar and incorporate a focus on grammar as an 
essential communicative resource. 



12 Principles for Grammar Instruction 

 1. Identify the grammar resources learners need 

 2. Teach an awareness of the nature of texts 

 3. Develop awareness of differences between speaking & writing 

 4. Use corpora to explore texts 

 5. Use a variety of teaching approaches 

 6. Provide opportunities for guided noticing  

 7. Provide opportunities for meaningful communicative practice.  

 8. Provide opportunities for students to produce stretched output. 

 9. Make links between grammar and vocabulary 

10. Use student errors to inform instruction  

11. Integrate grammar with the four skills  

12. Use internet and technology resources 



Thanks!! 

Knowing is not enough; we must apply.  

Being willing is not enough; we must do. 

                                   Leonardo DaVinci 


